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Thank you for downloading 
this resource pack. We hope 
you will find it useful.

We’ve produced these resource 
to help your pupils explore the 
issues around egg production while 
developing new skills across the 
curriculum and applying them to real 
life situations. 

We love hearing from schools who have used our resources! If you have feedback, 
comments or suggestions that you’d like to share then please email them to 
learning@bhwt.co.uk We love seeing your photos and artwork too!  

Using this pack...

Creative 
writing

Sharing a 
story

Discussion 
or debate

In this pack you will find a selection of lesson plans each with background notes, 
a resource list, and suggestions for extending the activities. Look out for the icons 
found throughout the pack to see what kind of activities or skills each element of the 
lesson plan supports. For example:

All activity sheets, resource sheets and supporting resources can be found at the 
back of the pack. 

This is one of six resource packs. You can find the others, together with guidance on 
keeping your own school hens and other useful resources, on our website: 
www.bhwt.co.uk

Welcome
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Farming system information sheets

Welfare Needs symbols

The Chocolate Cake Adventure presentation notes

Four Big Eggs

The Birthday Cake Challenge

What’s In The Box? activity sheet

A Cracking Design Brief

A Cracking Design Challenge sheet

Needs or Wants? cards

Points of View

What’s inside?
Five Important Things
For EYFS and KS1

Pupils are introduced to the idea of the Five 
Animal Welfare Needs. 

Page 4

The Chocolate Cake Adventure
For EYFS and KS1

Pupils make (or pretend to make!) a chocolate 
cake to learn where the ingredients came from.  

Page 9

Four Little Eggs
For KS2

Pupils follow the journey of four eggs from the 
farm to their lunch to explore different farming 
systems. 

Page 13

What’s in the box? 
For KS2

Pupils consider the words and imagery used 
to sell eggs and design their own marketing 
materials.

Page 18

My Rights, Animal Rights
For KS2

Pupils explore the difference between animal 
rights and animal welfare

Page 22

Lesson plans

Supporting resources

Looking for the presentations associated with this resource pack? They were 
included with this download so you’ll find them in the same folder as this document.
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Five Important Things
for EYFS or Key Stage 1 

In this lesson, pupils are introduced 
to the idea of the Five Animal Welfare 
Needs and use real life examples to 
understand how they apply to pets, 
farmed animals and people.

Teacher 
notes

The five freedoms are a set of five principles of animal welfare. They 
were developed by the UK Farm Animal Welfare Council in 1969 and 
have been adopted by professionals and organisations around the world 
as a logical way to approach the welfare of pets and farmed animals. 

While the Five Freedoms list each welfare need as ‘freedom from…’ this 
can be a little hard for younger children to understand. In this activity, we 
have expressed each freedom as an animal need instead.

 

In this lesson...
All pupils will

Be able to compare their 
own needs to animal 
needs so that they can 
develop empathy for 
non-human animals. 

Most pupils will

Be able to list the five 
animal welfare needs so 
that they can apply them 
to different groups of 
animals, such as farmed 
animals or pets. 

Some pupils will

Be able to understand how 
the five welfare needs can 
be applied to different animal 
groups and species so that 
they can give examples of 
situations where animals’ 
needs might not be met. 

Curriculum 
links and 
supported 
skills

• Naming feelings
• Caring for other people’s feelings
• Recognising the needs of animals and people, and understanding 

their responsibilities towards others
• Using imagination to understand the experiences of others
• Exploring what influences feelings and behaviour
• Consider the consequences of actions for themselves and others

Key vocab Feelings, emotions, behaviour, body language, the names of a range of 
familiar animals. 

Resources 
needed

• A ball or soft toy
• Five hoops 
• Print outs of Welfare Needs symbols, laminated if you wish to reuse 

them
• Some animal-themed music (optional)
• A prepared ‘pass the parcel’ activity. For this you will need a box 

(containing treats such as chocolate coins or a surprise such as extra 
golden time or a favourite class game) wrapped in layers of plain 
paper. On each layer write the following in order, starting with the 
innermost layer:

Inner layer: ALL OF US! (You could stick a class picture on this layer)
Layer 2: The police
Layer 3: Charities and volunteers
Layer 4: Pet shops
Layer 5: Zoo-keepers
Layer 6: Pet owners
Layer 7: Vets
Layer 8: Farmers
Outer layer: ‘Who cares for animals?’

• Describing and comparing common animals
• Using and exploring the senses
• Talking about their own experiences and sharing information
• Communicating purposefully in writing
• Using a simple plan to support and organize writing
• Developing coordination, balance and an understanding of how their 

bodies move

Sit everyone in a circle and explain that we are going to talk about the 
things we need to be happy and healthy. Throw the ball to someone 
in the circle and ask them to call out something that makes them 
happy – perhaps give a few examples (playing football, weekends, my 
friends, ice cream and so on) to get them started. Once the ball has 
travelled back and forth across the circle a few times ask them to call out 
something that helps keep them healthy instead – try suggesting fruit and 
vegetables, brushing their teeth and hospitals to get them started. 

Ask the group how they would feel if they didn’t have the things they 
listed. Would they feel sad, lonely, unhealthy or bored?

Explain that in the rest of this lesson we’ll be learning about the things 
animals need to be happy and healthy.

How to run it
What do 
we need?

10 - 15 minutes

Discussion 
or debate
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Lay out five hoops or mats (or draw chalk circles if you are in the 
playground). Explain that each one represents one of five very important 
things that animals need. As you talk about each one set down the 
matching image from the Welfare Needs symbols resources in separate 
hoops. 

Hoop 1: Animals need to have the right food and water 
(Purple feed bag symbol)

Ask the pupils whether people and animals need the same food to be 
healthy? Do all animals need the same food? What would happen if we 
only fed our pets pizza? 

Explain that all animals need the right amount of the right kind of food 
and should always have fresh drinking water. In the picture is a bag of 
chicken feed – chickens also eat plants, insects, seeds and even small 
animals such as frogs. Can the pupils suggest healthy foods for other 
kinds of farm animals or pets?

Hoop 2: Animals need to feel safe and happy
(Blue heart symbol)

Ask the group whether they would enjoy spending all their time alone. 
How about spending every day in a huge noisy crowd of thousands of 
other people? 

Animals can feel lonely, crowded and frightened too so it’s really 
important that we give them the right number of friends to live with and 
don’t do anything that could make them feel frightened. Can the pupils 
give any examples of things that could scare animals? 

Hoop 3: Animals need the right place to live
(Green hen house symbol)

Would a pig be happy living in our classroom? Would chickens be happy 
living on a pond? How about a dog living out in a field? 

The right kind of home and space to play and explore helps keep animals 
happy and healthy. Ask the group to describe the perfect animal housing: 
is it big and roomy or small and cramped? Is it warm and dry or cold and 
damp? Is it clean or dirty? Can they name any types of animal housing 
such as a chicken coop, a pig sty or a hamster cage?

Hoop 4: Animals need to be healthy
(Red cross symbol)

Does anyone know what an animal doctor is called? 

When animals get hurt or ill they need to visit the vet, but they also need 
help to stay healthy. Can the pupils suggest any ways of keeping animals 
healthy such as checking their teeth, brushing them, keeping their house 
clean or giving them medicine?

Hoop 5: Animals need to be themselves

What do 
we have in 
common?

20 minutes

Discussion 
or debate

Class 
activity

Active 
game

Returning to the circle, explain that you’re going to play a game of 
pass the parcel to find out whose job it is to make sure animals have 
everything they need. 

Recap the rules of pass the parcel and remind them to be careful when 
tearing off the paper not to rip off more than one layer. Put on some 
animal-themed music and start the game. Each time a layer is revealed 
spend a minute asking the pupils to share what they know about how 
these people help care for animals.

As the last layer is revealed introduce the idea that it is up to all of us to 
make sure animals have everything they need. Even if we don’t have 
pets or live on a farm we can all help keep animals happy and healthy 
– ask the children to suggest ways we can call help animals such as 
picking up litter, raising money for animal charities or telling someone 
if we see an animal being treated badly. Write a list of their ideas for 
display in the classroom – new ideas can be added over time as they 
think of them and the class may wish to put some of them, such as a litter 
pick or a fundraising event, into practice. 

Whose job 
is it?

15 minutes

Game or 
puzzle

Discussion or 
debate

(Orange hens symbol)

Finally, animals need to play, explore, spend time with friends, make 
noises, hide away and do everything they would do if they were wild 
animals. 

Remind the group of some of the things they suggested make them 
happy in the first activity; we need to make sure animals get to do the 
things that make them feel happy too. Can they think of any examples? 
Chickens love to scratch the ground and look for food together. Dogs 
love to run, play and chase their tails. Hamsters like to sleep peacefully 
in the day and wake up at night, while pigs love to dig up the ground with 
their snouts and roll in the mud together.  

Finish up with a quick and active game. Play some music and have 
pupils move around the space. When the music stops they must quickly 
stand inside, or be touching the nearest hoop. Call out the name of an 
animal (aim for a mixture of farm animals, pets and animals in captivity) 
then call on pupils to shout out, as fast as they can, of an example of how 
the need in their circle could be met for that animal. 

For example, if the animal called were a dog the pupils could suggest 
dog food, toys and attention, a dog bed in a home, trips to the vet and 
walks and games. If the animal called were a hen they might suggest 
chicken feed, protection from foxes, a hen house, medicine and other 
chickens to live with. 
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If you’re planning a farm trip prepare an Animal Needs 
scavenger hunt and challenge the pupils to spot one or more 
example of each need being met. 

Book a free Five Important Things workshop from the British 
Hen Welfare Trust. It’s a great opportunity for the pupils to 
meet some ex-battery hens and the volunteers who care for 
them and learn more about how charities and individuals help 
meet animals’ needs.

Taking it further
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The Chocolate Cake Adventure

for EYFS or Key Stage 1 one

In this lesson, pupils make (or 
pretend to make!) a chocolate cake 
to learn where the ingredients 
came from.

Teacher 
notes

This lesson plan has been designed so that you can make a chocolate 
cake with the pupils as they learn about the ingredients. However, it will 
still work perfectly well if you decide to make an imaginary chocolate 
cake, or start with a real cake and work backwards!

The recipe used (see Resources, below) is extremely simple and is 
cooked in one tin (although you could make fairy cakes instead if you 
wish). 

In this lesson...
All pupils will

Be able to describe how 
and where the ingredients 
of a cake are produced so 
that they understand how 
a familiar food is made. 

Most pupils will

Be able to describe some 
of the key features of each 
farming system used to 
produce eggs so that they 
understand the differences 
between them.

Some pupils will

Be able to know the 
production methods for the 
cake ingredients so that 
they’re able to understand 
that our food choices have 
an impact on people and 
animals around the world. 

• Using maps and globes to locate countries
• Measuring weight and volume
• Using appropriate standard units
• Knowing where and how foods are grown, reared and processed
• Following instructions
• Building vocabulary
• Carrying out food preparation tasks hygienically and safely

Curriculum 
links and 
supported 
skills
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Explain that we’re going to be baking together and ask the group for 
suggestions of what we need to do before doing any cooking (wash our 
hands, tie our hair up and so on). Can they list the equipment that will be 
needed to make a cake? 

The ingredients for the cake have all been on exciting adventures around 
the country or even around the world to get here. Explain that we’ll hear 
the story of each ingredient as we add them to the bowl. 

Using the Chocolate Cake Adventure presentation, begin talking through 
the story of each of the ingredients, starting with the butter. For each 
ingredient, you can help the children find where it came from on the 
globe. You can find full notes to accompany the presentation in this pack. 

As you finish talking about each ingredient have the pupils help you 
measure it out and add it. 

Once all of the ingredients have been added you can mix them together, 
until just combined, either by hand or with an electric whisk. As you mix, 
remind the class that you are mixing together all the hard work of plants 
and animals as well as the efforts of farmers and growers from around 
the country and around the world. 

Pour the mix into the tin and bake for forty minutes. Take a peek, try 
the skewer test and bake for up to another ten minutes until the cake is 
ready. 

Once the cake is cool it’s time to make the icing. Sift together the flour 
and the cocoa and add the water, one tablespoon at a time. Beat with 
a wooden spoon until the icing is the thickness of double cream; runny 
enough to pour on your cake but not so runny it will all pour off! Spread 
the icing over the cake. 

While you are icing the cake ask the children to spend a moment thinking 
of one thing they have learned today. They can then take turns to take a 
sweet and decorate the cake while sharing what they’ve learned. 

By the time the cake is fully decorated you should have heard a good re-
cap of the lesson!

Ready, 
steady, bake!

The Chocolate 
Cake Adventure

Icing on the 
cake

30 minutes

15 minutes

5 -10 minutes

Food-
based 
activity

Food-
based 
activity

Presentation

Class 
activity

Class activity

Class activity

How to run it

Key vocab Ingredients, recipe, cocoa, bake, farmers, growers

Resources 
needed

A copy of The Chocolate Cake Adventure presentation
A copy of The Chocolate Cake Adventure presentation notes
A globe or world map, plus a map of the UK

Optional props: You may wish to gather some or all of the following to 
add an extra sensory dimension to the lesson:

• A dried bundle of wheat, available from flower arranging suppliers (or try 
eBay). 
• Cocoa nibs. Small bags can usually found at online wholefoods 
suppliers for a few pounds. They are quite bitter and children usually find 
it interesting to contrast this taste with the sweet taste of chocolate! 
• A pot of double cream. If you want to talk about the butter in more depth 
you could make it yourself! The process is very simple, takes about 5 
minutes and requires only a small pot of double cream, some cold water 
and a jam jar. You can find instructions easily online. 

Here’s what you’ll need if you wish to make the cake along with the 
presentation:

For the cake

175g softened butter, cut into cubes
175g caster sugar
3 large free-range eggs
150g self-raising flour
6 tablespoons of fair trade cocoa powder
1 teaspoon baking powder
1 teaspoon vanilla extract (optional)

For the icing and decoration

225g icing sugar
2 tablespoons of fair trade cocoa
2 – 3 tablespoons hot water
Sweets (such as Smarties), one for each child

You will also need:

A large bowl
A set of scales
A wooden spoon or electric whisk
A teaspoon and a tablespoon
An 18cm round cake tin, greased and lined
A skewer or knife 
A friendly member of catering staff who will let you use the oven! Preheat 
the oven to 180°C, gas mark 4. 
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Try the Looking For Clues activity from the Four Little Eggs 
lesson plan in this pack to find out exactly where the eggs in 
your chocolate cake came from.  

Full hygiene precautions should be taken during cooking and 
tasting activities, especially if you’ll be collecting the eggs 
from the hen house during the lesson. Please take care when 
working around the oven or hot cake tins. 

Taking it further

Keeping everyone safe
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Four Little Eggs
for Key Stage 2

Pupils follow the journey of four 
eggs from the farm to the shops 
to explore caged, barn, free range 
and organic farming systems.

Teacher 
notes

All eggs sold at retail level in the EU must be stamped with the following 
information:

1. The method of production, indicated by the following single digits at 
the start of the long code:

0 = organic
1 = free range
2 = barn
3 = colony cage

2. The country of origin
3. A unique code for the farm on which they were produced

They may also be stamped with a flag or the Lion Mark. This denotes 
farms which subscribe to a voluntary food safety code which launched 
in the 1980s to combat the risk of salmonella in eggs by promoting 

In this lesson...
All pupils will

Be able to name four 
types of egg production 
system so that they can 
understand that not all 
farms are the same. 

Most pupils will

Be able to give some 
details of each of the four 
systems so that they can 
understand the differences 
between them.

Some pupils will

Be able to understand that 
free range and organic 
eggs are more expensive 
to buy so that they can 
explain a key reason for 
intensive farming. 



14 15

Put the pupils in small groups and give each group a couple of eggs or 
an egg from the Four Big Eggs printable. Give them a few minutes to 
(carefully) examine the eggs and challenge them to tell you about the 
farm the eggs came from. 

• Where was it? 
• What kind of lives did the chickens have there?
• Can they tell just from looking at and handling the eggs?

At first they may insist that the eggs all look the same but should, after a 
careful examination, notice that the eggs are printed with different codes. 
Ask them to suggest the purpose of the code and any symbols. 

Using the tracker at foodmiles.com have the pupils enter the codes from 
their eggs. 

Discuss the results of entering different codes from the eggs using the 
following discussion questions as prompts:

• How many different types of farming system are there? 
• Have you heard of these types of farms? What do you think the terms 
free range and organic mean? 
• How far did the eggs travel to get here?

Looking for 
clues

15 minutes

Using 
technology

Group work

Discussion
or debate

Key vocab Higher welfare, free range, caged, barn, organic, candling

How to run it

Using the Four Little Eggs presentation, the notes below and the Egg 
Production fact sheets, trace the journey of the eggs back to the farm 
before introducing the pupils to the four different farming systems: caged, 
barn, free range, and organic. 

The presentation follows each step on an egg’s journey:

Weighing: The eggs are separated into small, medium, large and very 
large sizes so that they can be packed into the right boxes. 
Cleaning: As washing the eggs would remove their natural bloom and 
potentially introduce bacteria they are sanitised using ultra violet light.  
Candling: A bright light is shone through the egg to see inside without 
breaking the shell. This will show if the egg is cracked or unsafe to eat. 
Stamping: Machines stamp the eggs with codes, symbols and best 
before dates. 

The presentation includes graphics showing the number of hens per 
square metre in each type of system; this is known as the stocking 

What kind of 
farm?

20 minutes

Presentation

Class 
activity

Resources 
needed

• A copy of the Four Little Eggs presentation
• Masking tape, measuring equipment and balloons (optional)
• One copy of the Birthday Cake Challenge sheet for each group and a 

set of cut up Birthday Cake Ingredients Cards for each group.
• A selection of eggs from caged, barn free range and organic system.

Obviously you may not feel comfortable buying eggs from lower welfare 
systems so we’ve suggested two alternative ways to run this:

1. Ask pupils (or staff) to bring in a single egg in from home. Collect 
all the eggs in a basket so they are mixed then hand them out to the 
groups. This doesn’t guarantee a mix of eggs from different systems but 
should provide you with some variety and doesn’t require the additional 
purchase of any low-welfare eggs. You can always buy some additional 
free range or organic eggs to make up the numbers if you’re short of 
these.  

2. Use the Four Big Eggs printout. Print out a set of egg cards for each 
group, laminated if you wish to reuse them.

You may also wish to have some clean up materials on hand in case of 
dropped eggs!

• Knowing where and how foods are grown, reared and produced
• Building vocabulary
• Understanding types of land use
• Measuring lengths
• Solving practical problems involving money
• Recognising and using square numbers
• Explaining their views and listening to the views of others
• Recognising the different between right and wrong, fair and unfair
• Taking part in discussions
• Recognising the needs of animals and people, and understanding 

their responsibilities towards others

vaccination against the disease. Around 85% of UK farms are Lion Mark 
registered. The Lion Mark is not a guarantee of high welfare, and Lion 
eggs can come from any system, but they do ban producers from using 
certain words and images that suggest free ranging on their packaging 
and they do guarantee safety standards. 

In 2014 52% of eggs produced in the UK came from colonly cages, this 
dropped to 51% in 2015.  Free range eggs accounted for 44% of eggs 
produced – 1% more than in 2014.  2% of eggs produced were organic 
and 2% came from barn systems.

For more information of the different production systems please see the 
Egg Production Fact Sheets included in this pack. 

This lesson plan focusses on the differences between caged, barn, free 
range and organic systems.

Curriculum 
links and 
supported 
skills

http://www.foodmiles.com/egg-miles.cfm
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Try the Points of View activity from the My Rights, Animal 
Rights lesson plan for an extension to this lesson. In this 
activity, pupils take on the roles of consumers, farmers, 
welfare campaigners and supermarkets to debate the 
issue of caged hens. 

Everyone should wash their hands after handling the eggs and any spillages from broken eggs 
should be cleaned up straight away. 

Taking it further

Keeping everyone safe

Ask the group why they think some hens are kept in cages and some are 
free range. Explain that we’re going to take an imaginary trip to the shops 
to try and find out. 

Put the pupils in small groups and hand out a Birthday Cake Challenge 
sheet to each group, or display it on the whiteboard. Give each group a 
set of Birthday Cake Ingredients cards and explain that they will need 
to buy everything they need from the available ingredients while staying 
within their budget. Some scrap paper and pencils (and, depending on 
your group, calculators) will also come in handy. Can they get everything 
they need with the money they have available?

Each group should discover that they can afford to get everything they 
need… as long as they choose the eggs from caged hens. How do they 
feel about this? Explain that it costs farmers more to keep hens on free 
range or organic farms so the higher welfare eggs cost more to buy. Not 
everyone can afford them so some farmers keep hens in cages to keep 
the costs of eggs low. 

Depending on your group you may wish to extend the discussion with the 
following questions:

• Are farmers doing the right thing by helping people afford food, even if it 
means keeping the hens in cages?
• Whose job is it to make sure everyone has enough to eat? 
• Is there any way you could choose the higher welfare eggs and still 
afford to make the birthday cake? 

Why are 
hens kept in 
cages?

20 minutes

Group 
activity

Learning 
about money

Numeracy

density. This is usually much easier for the pupils to understand if they 
can see for themselves what a square metre looks like so you may wish 
to take a few minutes during the presentation to have pupils measure 
and mark out (for example using masking tape or skipping ropes) one 
square metre. Blown up balloons make good hen substitutes if you wish 
to make the activity more visual.  

Additionally, for caged hens, it can be helpful to break down the figure of 
birds per m2 to the amount of space each bird lives in. For this you simply 
need a sheet of A4 paper and a postcard; these combined represent the 
entire living space for each caged hen for the whole of her life. 

Finish the presentation by asking the pupils to imagine that they are 
hens. Which farm would they like to live on? Why? 

Introduce the term ‘higher welfare’ and explain that many people are 
working hard to change how hens can be kept so that fewer hens – or no 
hens – spend their lives in cages.  
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What’s In The Box?
for Key Stage 2

In this lesson, pupils consider the 
words and imagery used to sell eggs 
and design their own marketing 
materials.

Teacher 
notes

The rules governing how eggs can be marketed have become stricter 
over time and, since 2004, it has been mandatory to stamp the shells 
of whole eggs with the method of production. However, displaying the 
method of production on the box is still optional and producers can use 
the egg box itself to advertise their product as long as the information ‘is 
not misleading’. 

The aim of this lesson is to understand some of the messages presented 
in the branding of eggs and to consider how we respond to those 
messages. 

Many people are now arguing that the term ‘free range’ has become 
meaningless in helping consumers choose high welfare eggs, as there 
is so much variation in the welfare standards of free range farms. Some 
farmers and campaign groups are calling for more detailed production 
method labelling, for example distinguishing between ‘multi-tier’ free 
range housing, which has been described as ‘high-rise for hens’ and 

In this lesson...
All pupils will

Be able to describe 
how the branding in the 
examples makes them 
feel so that they can 
explain how it might 
influence what they 
choose to buy.  

Most pupils will

Be able to analyse why 
eggs from different farming 
systems are marketed 
differently so that they can 
understand the information 
on the packaging clearly.

Some pupils will

Be able to explain the 
need for clear marketing 
so that they can make 
informed choices about 
what they buy and eat. 

Key vocab

• Using a range of materials and artistic techniques to share ideas
• Exploring the use of colour
• Designing functional and appealing products
• Evaluating existing products
• Knowing where and how foods are grown, reared and processed
• Explaining their views and listening to the views of others
• Exploring what influences views, feelings and behaviour
• Building vocabulary
• Using words and phrases to capture the imagination
• Developing critical thinking as part of decision making. 

Feelings, emotions, behaviour, body language, the names of a range of 
familiar animals. 

Resources 
needed

• Up to ten different egg boxes. Asking the pupils and staff to bring in 
empty egg boxes from home in advance should provide you with a 
good selection. Alternatively, you could pop along to the supermarket 
and take some pictures of different egg box labels.

• A copy of the What’s In The Box? activity sheet for each group or 
pupil. 

• A copy of the Cracking Design Challenge slide
• Enough copies of the Cracking Design activity sheet or plain paper
• The Four Little Eggs presentation, found in this pack
• Coloured pencils

If you’ve already used the Four Little Eggs lesson plan then briefly 
recap the three types of farm described. If not, use the Four Little Eggs 
presentation, found in this pack, to introduce three different farming 
systems: caged, free range and organic.

How to run it
Four Little 
Eggs

10 - 15 minutes

Discussion 
or debate

Discussion 
or debate

small flock free range

Curriculum 
links and 
supported 
skills
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Explain that the group will be examining different brands of eggs in order 
to take a close look at their packaging and see how much we can learn 
from it. 

This activity works equally well with pupils working on the activity sheets 
independently, in pairs or in small groups. Distribute the egg boxes 
around the classroom and hand out the What’s in the Box? activity sheet. 
For each brand give the pupils two minutes to answer the questions and 
note down as much information as they can about each brand. 

Once the class have examined as many of the brands as you wish, go 
back over each one to gather and discuss the pupils’ thoughts, using 
some or all of the following questions as prompts:

• Which packaging did you like the most? Why?
• How does the packaging use words, pictures and colours to create an 

idea of the type of farm the eggs came from? 
• Do you think the packaging is always honest? 
• Were your guesses about the type of farm the eggs came from 

correct? 
• Which do you think is the most expensive brand? Why?
• Why do you think some of the labels don’t show any pictures of 

chickens? 

Explain that when shops design egg packaging (and all food packaging) 
they choose colours and images to make us feel good about buying their 
products. A box of eggs that feels bright, fresh and healthy suggests 
that the eggs came from bright, fresh, healthy farms. A box of eggs that 
reminds you how good they taste, or how healthy or affordable they 
are, may be trying make us forget about the farm the eggs came from 
altogether. 

What’s in 
the Box?

25 minutes

Group work

Discussion 
or debate

Divide the class into two groups; one group will be designing packaging 
for eggs from caged hens, the others will be designing packaging for free 
range eggs. 

Display the Cracking Design Challenge so the pupils can refer to it as 
they work. 

Your design must:

• Be bright and eye-catching. Think about how different colours make 
you feel. 

• Be honest. If your hens live in cages you can’t use a picture of hens 
living in a field. 

• Say how many eggs are in the box
• Show the best before date

Use the Cracking Design activity sheet for the pupils to create their 
designs. 

Alternatively, if you have school hens you could challenge the pupils to 
design packaging for your school eggs.  

A cracking 
design 
challenge

15 - 20 minutes

Art or design

Independent 
work

If you are using eggs for cooking or science activities 
save the box and use it to refresh the learning from this 
lesson. 

Introduce the pupils to real life news stories concerning 
food labelling and discuss the possible consequences of 
misleading labelling in each case. For example, Tesco’s 
use of fake farms in their marketing in 2016 or the 2013 
horse meat scandal.

Show a video of Cluck AR, an augmented reality app 
from Australia. Consumers scan any box of eggs and 
their phone overlays a visual representation of that farm’s 
stocking density over the egg box. Shoppers can use the 
app to identify whether the welfare claims made by each 
brand are accurate. 

Taking it further

https://www.choice.com.au/food-and-drink/meat-fish-and-eggs/eggs/articles/choice-free-range-egg-app
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My Rights, Animal Rights

for Key Stage 2

In this lesson, pupils explore 
the difference between animal 
rights and animal welfare and are 
encouraged to explore their own 
beliefs around the relationship 
between humans and animals.

Teacher 
notes

This is a long lesson plan dealing with some complex ideas, emotive 
questions and new vocabulary. You may wish to split it up into separate 
activities. 

As you lead these activities do be aware that pupils in your class may 
have strong feelings about the issues discussed. It is possible that some 
may come from religious backgrounds or families involved with animal 
rights campaigning. Unfortunately, some may have witnessed animal 
abuse or neglect. For others this may be their first introduction to the 
concept of animal welfare. You will want to emphasise the importance of 
civil discussion and offer plenty of opportunities for questions and debate. 
It may be worth providing a place where pupils can leave anonymous 
questions or comments after the session to be discussed as a group at a 
later date, to ensure that there are no lingering concerns or worries after 
the session. 

The key aim of this lesson is for pupils to begin considering their own 

In this lesson...
All pupils will

Be able to identify the 
five animal welfare needs 
so that they can explain 
how these can be met 
for different groups and 
species of animal.

Most pupils will

Be able to think about 
their own attitudes towards 
animals so that they can 
respond thoughtfully to a 
range of welfare issues.

Some pupils will

Be able to explain the 
difference between 
animal rights and animal 
welfare so that they can 
understand the aims of 
each. 

• Sharing their opinions on things that matter to them
• Explaining their views and listening to the views of others
• Exploring, considering and understanding moral dilemmas 
• Taking part in discussions, debates and role-play
• Recognising the needs of animals and people, and understanding 

their responsibilities towards others
• Respecting differences between individuals
• Using imagination to understand the experiences of others
• Exploring what influences views, feelings and behaviour
• Building vocabulary
• Considering and evaluating different viewpoints
• Developing empathy for others

values and beliefs, and what informs them, rather than to try and alter 
those beliefs. In the process they should develop their ability to listen to 
and respectfully debate viewpoints different to their own.

You may need to pause during the lesson to check the groups’ 
understanding of intensive farming and provide definitions and details as 
necessary. Use the Egg Production Facts Sheets in this pack for more 
details. 

Key vocab Rights, needs, welfare, working animals, intensive farm, battery farm, 
campaigner

Resources 
needed

• Enough copies of the Needs and Wants cards for the pupils to work in 
small groups

• Enough copies of the Points of View cards (cut into separate cards) 
for the pupils to work in groups of four

• Chalk, masking tape or skipping ropes. 

Either put the pupils in small groups and hand out a set of Needs and 
Wants cards to each group or do this activity together sitting in a circle 
and holding up each card for everyone to discuss together. Ask the pupils 
to classify each card as a need (something every child must have to 
grow up safely with healthy bodies and minds) or a want (something nice 
but not essential). There is likely to be some discussion about whether 
certain items are wants or needs! 

Spread the cards out in two groups based on their decisions then 
explain that some needs are so important that they are protected by an 

Needs or 
wants

Discussion 
or debate

How to run it

Curriculum 
links and 
supported 
skills
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Start by asking the group to list different groups of animals. Write their 
answers on the board. For example:

• Wild animals
• Pets
• Farm animals
• Working animals (horses, guide dogs, sniffer dogs, therapy animals)
• Animals in zoos 

Ask the pupils if they think the animals in these different groups have 
rights. 

Explain that the question of animal rights is a very complicated one and 
there is much disagreement between different groups of people over 
whether animals should have rights in the same way as humans.  

Some people believe that animals should never be eaten or used as 
clothing, used to work for humans, hunted, kept in zoos, kept as pets or 
used for scientific experiments. People with these beliefs usually choose 
special diets such as veganism and choose clothes and toiletries that 
have not been made from or tested on animals. This group of people 
believe in animal rights. 

Other people believe that it is okay for humans to use animals in some or 
all of these ways, as long as the animals are cared for well and live the 
best lives possible. This group of people believe in animal welfare. 

Do animals 
have rights?

25 minutes

25 minutes

Discussion 
or debate

Explain that going you’re to try an activity to help pupils think about 
where they stand on issues of animal welfare by talking about an issue 
that’s relevant to most people: how laying hens are treated.

Stress that this activity is not about right or wrong answers, or about 
comparing your beliefs to anyone else’s, but about thinking carefully 
about what you believe and why. 

This activity is best done on the playground where there is plenty of 
space to move about and you can mark the playground with chalk. 
However, it can easily be done in a hall or large space and you can mark 

Where do I 
stand? 

Discussion 
or debate

international law called The Convention on the Rights of the Child. 

Rearrange the cards to show them which of their needs are protected by 
law. These are their rights as children. 

If you have time, ask them one or ore of the following questions:

• Do you agree? Are there any other needs which you think should be 
rights? 

• Should all children everywhere have these rights?
• Does everyone always get their rights? Why not?
• Are some rights more important than others?

10 - 15 minutes

In the previous activity, the pupils may have expressed very similar views 
to each other or there may have been a lot of variation. Explain that 
they’re now going to consider the issue from someone else’s point of 
view.

Have them get into groups of four and give each member of each group 
one of the four Points of View cards. Give them a minute or two to 
independently read through their card and prepare to take on the role 
of that character. Once the activity begins each pupil will read from their 
card and add any additional arguments of their own. Once everyone has 
read from their card the groups will have a few minutes to debate the 
issue, staying in character. 

Once the debates are over ask the class for their feedback. Who do they 
think is in the right? Did anyone change how they feel about the issue as 
a result of hearing a different point of view?

Points of View

20 minutes

Discussion 
or debate

Group 
activity

Roleplay

out a line with masking tape or skipping ropes. 

Start by having the pupils mark out a straight line, long enough for them 
all to stand along. At one end write (or place a sign with the words) 
‘Totally agree’ and at the other end write ‘Totally disagree.’ 

Explain that you will read out a series of statements and, after each, 
everyone should place themselves at the point along the line that best 
represents how they feel about the statement. If they’re not sure they 
should stand in the middle. 

Statement 1: It’s ok to keep hens in cages as long as they are healthy
Statement 2: Cheap food that everyone can afford is more important 
than animal welfare 
Statement 3: Hens should have enough space to stretch their wings
Statement 4: It’s ok to clip the end of a chicken’s beak off if it stops her 
hurting the other hens.
Statement 5: Chickens on farms should all be allowed to go outside
Statement 6: I would pay more money for food if I knew the animals who 
produced it were happy and healthy
Statement 7: Animal welfare is more important than farmers making 
enough money to live on. 

It may be helpful to have the pupils record their responses with different 
coloured chalk crosses, bean bags or sports cone markers. You could 
then take a photo of this visual record of their responses for them to 
discuss later. You could even carry out the activity at the beginning and 
end of an animal-welfare themed topic, or before and after a debate 
session, and see if their beliefs have changed. 
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‘For Every Child (ISBN 0099408651) is an illustrated guide for 
children to the twelve fundamental children’s rights used for 
the Needs and Wants Cards.

Remind everyone to avoid tripping on hoops or bumping 
heads during the final game.

Taking it further

Keeping everyone safe

This lesson finishes by introducing a fundamental concept of modern 
animal welfare: the five welfare needs. 

Lay out five hoops or mats (or draw chalk circles if you are in the 
playground). Explain that each one represents one of five things that we 
are responsible for providing to animals in our care. As you talk about 
each one set down the matching image from the Five Welfare Needs 
symbols resources and hold a brief discussion, asking pupils for their 
thoughts on how we can meet this need for some of the different groups 
of animals discussed above, such as pets and farm animals.

Hoop 1: Animals need to have the right food and water 
(Purple feed bag symbol)

Hoop 2: Animals need to feel safe and happy
(Blue heart symbol)

Hoop 3: Animals need the right place to live
(Green hen house symbol)

Hoop 4: Animals need to be healthy
(Red cross symbol)

Hoop 5: Animals need to be themselves
(Orange hens symbol)

Finish up with a quick game. Play some music and have pupils move 
around the space. When the music stops they must quickly stand inside, 
or be touching the nearest circle containing an animal welfare symbol. 
Call out the name of an animal (aim for a mixture of farm animals, pets 
and animals in captivity) then call on pupils to shout out, as fast as they 
can, of an example of how the need in their circle could be met for that 
animal. 

The Five 
Welfare Needs

15 minutes

Discussion 
or debate

Class 
activity

Active 
game



Info sheet: Caged hens
In January 2012 the EU Welfare of Laying Hens directive banned ‘barren’ 
cages. Farmers in the UK invested heavily to replace their existing cages with 
new, ‘enriched’ cages. These provide more freedom of movement for the 
birds and the opportunity to perform some natural behaviours. 

Each cage contains perches, nesting areas separated from the main cage by 
plastic flaps, and a scratching pad. Each cage has a trough for feed, nipple 
drinkers and a sloping wire floor allowing the eggs to roll away as they are 
laid. 

The cages are stacked in tiers in large closed barns. Artificial lighting is used 
to keep the hens laying as efficiently as possible. At the end of their laying 
life (at around 72 weeks of age) the hens are removed from their cages. We 
re-home as many of these hens as possible. The rest are slaughtered and 
generally used to produce processed foods and pet food. 

In 2015 48% of eggs produced in the UK came from caged hens. This amounts to almost 
five billion eggs.

There are around 17 million laying hens living in caged systems in the UK. 

Most cages house 60 - 80 birds.

Each bird has 750cm2 of floor space. 

The hens are provided with 8 hours of darkness in every 24 hours. 

The British Hen Welfare Trust rehome around 50,000 hens each year. The typical condition of a hen 
rehomed from an enriched cage. 

In numbers...

Information and statistics are taken from EU Council Directive 1999/74/EC, United Kingdom Egg Statistics – Quarter 4, 2016, published by DEFRA, and The Code of Recommendations for the Welfare of Livestock: Laying hens (DEFRA)



Info sheet: Barn hens
In a barn system the hens are confined to a large, closed barn but are not 
kept in cages. A common barn system is known as a multi-tier or aviary 
system. Here the birds are provided with litter on the floor for dust-bathing and 
multiple levels or platforms for perching and other activities such as preening 
and scratching. Other farms use a single tier system, with part of the floor 
covered in litter and part of it forming raised perches. 

In both systems the hens are provided with feed troughs and nipple drinkers. 
They have nesting areas and some farms provide enrichments such as straw 
bales. 

Barn systems provide the hens with greater freedom of movement and the 
opportunity to express natural behaviours. However, they do not have access 
to natural light or fresh air.

In 2015 2% of eggs produced in the UK came from barn hens. This amounts to almost 
206 million eggs. 

There are around 720,000 laying hens living in barn systems in the UK.  

Most cages house 60 - 80 birds.

A maximum of 9 birds can be kept per metre2. 

15cm of perch is provided per hen. There is one nesting area for every 7 hens. 

Most barns house 8 - 12,000 hens, with a maximum of 16,000 allowed in one building. Hens in a barn system are able to perch and 
move around more freely than those in cages. 

In numbers...

Information and statistics are taken from EU Council Directive 1999/74/EC, United Kingdom Egg Statistics – Quarter 4, 2016, published by DEFRA, and The Code of Recommendations for the Welfare of Livestock: Laying hens (DEFRA)



Info sheet: Free range hens
In a free range system the hens have continuous daytime access to outdoor 
areas with vegetation. 

At night they are housed in large barns, similar to those used in barn systems. 
These may be on a single level, with litter for scratching covering part of the 
floor, or multi-tier, with raised metal platforms for perching and other activities. 
The hens have access to their outdoor areas through openings known as pop 
holes. 

Free range systems can very widely. Some provide trees, shelters, a greater 
range of foliage and other outdoor enrichments to their flocks; this encourages 
the hens to use more of the available space. Flock sizes also vary. The British 
Hen Welfare Trust would like to see greater transparency in egg labelling so 
that consumers have clear information on how their eggs are produced. 

In 2015 48% of eggs produced in the UK came from free range hens. This amounts to 
almost 5 billion eggs.

There are slightly less than 17 million laying hens living in free range systems in the UK. 

A maximum of 2,500 hens can be kept per hectare of outdoor space. A hectare is equal 
to 10,000 metres2.

Inside the barn a maximum of 9 birds can be kept per metre2. 

15cm of perch is provided per hen. There is one nesting area for every 7 hens. 

Hens in a multi-tier system on a free range farm. 

In numbers...

Information and statistics are taken from EU Council Directive 1999/74/EC, United Kingdom Egg Statistics – Quarter 4, 2016, published by DEFRA, and The Code of Recommendations for the Welfare of Livestock: Laying hens (DEFRA)



Info sheet: Organic hens
Welfare standards in organic systems are the highest of any farming system 
in the UK. In the UK all organic food is certified by the Soil Association. 

Hens in organic systems have continuous daytime access to outdoor areas 
with vegetation. They have more openings in their housing, known as 
popholes, than free range hens, to ensure that every bird can access the 
outdoor space. Organic hens are also provided with outdoor access from a 
younger age. They live in smaller flocks than free range birds and, in their 
indoor accommodation, more space is provided for each hen. 

In general organic farms provide more outdoor shelter and enrichment 
including long grass, trees, and dust-bathing areas.

Organic hens are fed on an organic diet, are not routinely given antibiotics, 
and do not have their beaks trimmed. 

In 2015 2% of eggs produced in the UK came from organic hens. This amounts to just 
over 206 million eggs.

There are around 720,000 laying hens living in organic systems in the UK.  

A each flock can contain no more than 2000 hens. 

Inside the barn a maximum of 6 birds can be kept per metre2. 

18cm of perch is provided per hen. There is at least one nesting area for every 7 hens. 

The hens are given outdoor access from 12 weeks of age. Organic hens benefit from outdoor enrichments.

In numbers...

Information and statistics are taken from EU Council Directive 1999/74/EC, United Kingdom Egg Statistics – Quarter 4, 2016, published by DEFRA, and The Code of Recommendations for the Welfare of Livestock: Laying hens (DEFRA)



Welfare needs cards
The five freedoms are a set of five principles of animal welfare. They were developed by 
the UK Farm Animal Welfare Council in 1969 and have been adopted by professionals 
and organisations around the world as a logical way to approach the welfare of pets and 
farmed animals. 

While the Five Freedoms list each welfare need as ‘freedom from…’ or ‘freedom to...’ this 
can be a little hard for younger children to understand. In this activity we have expressed 
each freedom as an animal need instead.



The right place to live
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Help to be healthy
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To feel safe and happy
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To be themselves
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The Chocolate Cake Adventure:
Presentation notes
These notes are designed to accompany The Chocolate 
Cake Adventure presentation, allowing you to provide the 
level of detail that’s right for your group. 

Butter

Flour

There are nearly 2 million dairy cows in the UK. They have been specially bred for 
milk production and each cow has a calf once a year to ensure she will continue to 
produce milk. They are usually milked twice daily; their udders are cleaned before 
they are connected up to the milking machines. Each cows produces around 25 
litres (42 pints) each day. 

The milk is measured then collected by tankers; there are around 13,000 milk 
tankers working around the UK at any time. Once milk arrives at the creamy it is 
spun at a high speed to separate the cream from the milk. It is then pasteurised by 
heating it quickly to a high temperature; this helps it stay fresh for longer. 

The cream is then churned in a large mixing cylinder until it forms butter and 
buttermilk; churning it breaks down the membranes around the fat globules in the 
cream, allowing the fat to come together to form butter. The buttermilk is drained off. 
Salt or other flavourings are sometimes added to the butter. 

14 - 15 million tonnes of wheat are grown in the UK each year and two 
fifths of the UK’s arable farm land is used for wheat. 95% of the wheat 

grown is winter wheat, sown between September and November and harvested 
in the following August or September. The rest is spring wheat, sown in January, 
February or March. Different types of wheat are used for different products and are 
suited for different soils and climates so farmers choose the variety to grow very 
carefully. 

Once the wheat has been harvested by a combine harvester it is stored then 



transported to be milled. Magnets and filters remove stones and other pieces of 
debris to clean the grain. Dust and chaff (the husks around the grains) is blown 
away, leaving he grain ready to mill. It is soaked in water to soften the outer layer 
then passed through a series of rollers to separate the different parts of the grain 
and grind them into flour. Wholemeal flour, brown flour and white flour and be 
produced. 

Cocoa COCOA

Most of the world’s cocoa comes from just four countries in West 
Africa: Ghana, Cameroon, Ivory Coast, and Nigeria. Indonesia, Brazil 

and Ecuador also produce some cocoa. Cocoa production generally takes place on 
small farms and provides a living for around 40 - 50 million farmers. 

It is produced from the seeds of the cocoa fruit, which grows on tall trees. The trees 
are covered in thousands of tiny pink and white flowers; just a few of these will 
develop into fruit. The fruit grow for around six months and ripen at different times so 
the trees are constantly checked and the ripe pods harvested. The entire year’s crop 
from a single tree will make half a kilogram of cocoa. 

The fruits, or pods, are cut open and the white pulp inside is scooped out. Each pod 
contains 40 - 50 seeds, or cocoa beans, which are separated from the pulp, left to 
ferment for about a week, then dried in the sun for a further week. The beans are 
packed into sacks and transported to warehouses, then shipped around the world. 

To make chocolate, the beans are cleaned, dried then cracked open to remove the 
shells and leave the centre, known as the nib, behind. These nibs are roasted and 
ground. Some will be turned into cocoa powder and some will be turned into cocoa 
butter.  

Sugar 
Although sugar is found naturally in most plants, there are two plants 
that produce enough sugar for us to easily extract and use it: Sugarcane 

and sugar beet. Sugar cane is a type of grass and is grown in many countries with 
warm, tropical climates including Brazil, India, China, Pakistan and Thailand. It is 
the world’s largest agricultural crop. However, in the UK we produce sugar from 
sugar beet and 7.5 million tonnes is grown and processed each year. It became an 
important crop in the UK during shortages of sugar cane imports during the First 
World War. 

Sugar beet is a member of the beetroot family. It is sown between March and 



May and harvested in the following late Autumn. It is used as part of crop rotation 
systems with wheat and barley to reduce crop pests and provide a habitat for 
wildlife. The harvested beets are transported to factories where they are cleaned 
and sliced into thin little strips. These strips are mixed with hot water to extract the 
sugar. The leftover pulp is turned into animal feed. 

The sugar juice is purified, evaporated and finally crystallised into sugar crystals. 
These are packed into bags, ready to be transported to shops or to be processed 
into other foods such as cake, jam, ice cream and sweets. 

Vanilla
Vanilla comes from a species of orchid that grows like a vine around 
trees. Most vanilla is grown in Indonesia, Madagascar and Mexico. 
The plant is usually pollinated by hand as it can otherwise only be 

pollinated by a single species of Mexican bee! Each flower on opens for a few hours 
so vanilla farmers must be extremely careful to catch the vanilla in bloom so that it 
can be pollinated. 

Several weeks after pollination the long, green vanilla beans start to grow. They are 
left on the plant for 9 months to mature then picked, heated (to stop it fermenting) 
then dried. The beans dry in the sun for months, developing their distinctive smell 
and taste.

The dry pods are split open and the thousands of tiny seeds inside are scraped out. 
They are mixed with water and alcohol to make vanilla extract. However, only a tiny 
quantity of vanilla flavouring used in food comes from actual vanilla beans; these 
rest is an artificial flavouring made from an extract of clove oil. 

Eggs
We use 34 million eggs in the UK each year; just over 10 million of 
these were produced in the UK. Four different farming systems are 

currently used for producing eggs:

Caged systems: In this type of system the hens live in cages, known as colony 
cages, each housing up to 90 birds. They are placed into the cages at around 19 
weeks of age when they reach maturity and begin laying eggs, and remain there 
until 72 weeks of age when their rate of egg production begins to decrease. Their 
ability to move around or perform natural behaviours is very limited, and they do not 
have access to sunlight or fresh air. The British Hen Welfare Trust finds pet homes 
as many of these hens as possible.  



Barn systems: In this type of system the hens live in flocks of up to 16,000 in large, 
closed barns. They have more opportunities to move around and express natural 
behaviours such as scratching, perching and dust-bathing. 

Free range systems: Free range hens have access to an outside area during the 
day. They spend the night in barns similar to those used in barn systems. 

Organic systems: All organic hens are free range but they are kept in smaller flocks, 
have more indoors space, and are fed on organic feed. 

All eggs are processed in the same way once they have been laid. First, they are 
sorted by size or weight. Washing eggs destroys their natural coating and may 
introduce bacteria so they are instead sterilised using ultraviolet light. To check 
that they are fresh the eggs are candled; this simply involves shining a bright light 
through the shell to check for signs of bacterial growth inside. Finally they are 
stamped with their details and packed. The code stamped on each egg describes 
the type of system it was produced in, its country of origin, and a code linked to the 
farm on which it was laid. The British Lion Quality mark shows that the eggs have 
been produced to a high standard of food safety



Four BIG eggs! Which kind of farm did this egg come from? 
How far has it travelled? 



Four BIG eggs! Which kind of farm did this egg come from? 
How far has it travelled? 



Four BIG eggs! Which kind of farm did this egg come from? 
How far has it travelled? 



Four BIG eggs! Which kind of farm did this egg come from? 
How far has it travelled? 



The Birthday Cake Challenge

It’s your mum’s birthday and you want to give her something 
really special. You’ve saved up £8.50 and your dad gives you 
another £5. You decide to make her an amazing chocolate 
cake. 

Here’s the list of ingredients you’ll need:

To make the chocolate cake: 

200g butter
280g caster sugar
250g plain flour
3 large eggs
½ teaspoon baking powder
2 tablespoons milk
5 tablespoons cocoa powder
100g dark chocolate
1 teaspoon vanilla (optional)

To make the icing:

200g dark chocolate
360ml cream
2 tablespoons icing sugar

Take your list of ingredients to the shops and find everything you 
need. Check the quantities carefully! 

Could you afford everything on your list? 



The Birthday Cake Challenge
Print and cut out one set of these cards for each group. 

1 pint milk

45p

150g dark 
chocolate 

£1.50

250g butter

98p

300ml cream

85p

1 kg icing 
sugar

£1.30

6 free range 
eggs

£1.50

6 organic 
eggs

£2.00

6 eggs from 
caged hens

70p

600ml cream

£1.60

500g icing 
sugar

75p

500g caster 
sugar

99p

6 barn eggs

85p



Baking 
powder

90p

1kg caster 
sugar

£1.60

Vanilla 
essence

£1.50

500g plain 
flour

50p

250g cocoa 
powder

£2.00

1kg plain 
flour 

80p

500g raisins

£1.25

1kg self 
raising flour

85p



What’s in the box?

Food packaging can tell us many useful things about the food 
we buy and eat including the ingredients, how it is made, 
where it came from, and whether it is healthy and safe. 

Packaging is designed to appeal to different groups of people. For example, 
some packaging is aimed at children and some is aimed at people looking 
for a healthier diet. All packaging is designed to make us feel good about the 
food inside... and egg boxes are no different! 

Look carefully at each of the egg boxes and fill in the details. 

Egg box 1 has been filled in for you as an example.  

Egg box 1
What are the main colours used?

Is there a picture? Describe it here:

List the adjectives (describing words) used on the packaging

What do you like about the packaging? Which farm do you think these eggs came from?

Caged Free range

Barn Organic

A chicken w alking on grass, a tree, flags

British, medium

Bright colours and the chicken 

looks as big as the tree! 

X



Egg box 2

Egg box 3

What are the main colours used?

What are the main colours used?

Is there a picture? Describe it here:

Is there a picture? Describe it here:

List the adjectives (describing words) used on the packaging

List the adjectives (describing words) used on the packaging

What do you like about the packaging?

What do you like about the packaging?

Which farm do you think these eggs came from?

Which farm do you think these eggs came from?

Caged

Caged

Free range

Free range

Barn

Barn

Organic

Organic



Egg box 4

Egg box 5

What are the main colours used?

What are the main colours used?

Is there a picture? Describe it here:

Is there a picture? Describe it here:

List the adjectives (describing words) used on the packaging

List the adjectives (describing words) used on the packaging

What do you like about the packaging?

What do you like about the packaging?

Which farm do you think these eggs came from?

Which farm do you think these eggs came from?

Caged

Caged

Free range

Free range

Barn

Barn

Organic

Organic



Egg box 6

Egg box 7

What are the main colours used?

What are the main colours used?

Is there a picture? Describe it here:

Is there a picture? Describe it here:

List the adjectives (describing words) used on the packaging

List the adjectives (describing words) used on the packaging

What do you like about the packaging?

What do you like about the packaging?

Which farm do you think these eggs came from?

Which farm do you think these eggs came from?

Caged

Caged

Free range

Free range

Barn

Barn

Organic

Organic



Egg box 8

Egg box 9

What are the main colours used?

What are the main colours used?

Is there a picture? Describe it here:

Is there a picture? Describe it here:

List the adjectives (describing words) used on the packaging

List the adjectives (describing words) used on the packaging

What do you like about the packaging?

What do you like about the packaging?

Which farm do you think these eggs came from?

Which farm do you think these eggs came from?

Caged

Caged

Free range

Free range

Barn

Barn

Organic

Organic



Egg box 10
What are the main colours used?

Is there a picture? Describe it here:

List the adjectives (describing words) used on the packaging

Which packaging did you like most? Why?

Which packaging did you like the least? Why?

Why do you think some of the boxes don’t show any pictures of hens?

What do you like about the packaging? Which farm do you think these eggs came from?

Caged Free range

Barn Organic



A cracking design brief...

Your label must show:

What kind of farm the eggs came from
The size of the eggs (small, medium, or large)
A best before date

Your label should be:

Bright, colourful and eye catching.
Easy to read.
Honest. You can’t show a hen in a field if you are designing a label for caged eggs. 
Unique and exciting. How will you make sure shoppers want to buy your brand? 

You have been asked to design a label for a new brand of eggs. 
You have been given a brief; this tells you what to include in your 
design and how you should make it look. 



A cracking design challenge...



Needs or Wants?
Print and cut out one set of these cards for each group. 

Clean air to 
breathe

A bike

Pets

Your own 
bedroom

Healthy 
food

A laptop

To be able to 
express your 

opinions

A mobile 
phone

Pocket 
money

A safe place 
to live

Clean, safe 
water

To be able to 
speak your 

own language



Places to 
play

Free public 
transport

An 
education

A TV

Health care

Holidays

The internet

To be protected 
from bad 
treatment

To be 
treated fairly

To be able 
to live within 
your culture 
and religion

A gaming 
console

A family 
car



Points of View cards

A busy dad hunting for a job and 
trying to feed his family healthy 

food. 
 

I’m just trying to do the best for 
my family. I buy eggs from caged 

hens because they are cheap. I 
don’t have enough money to buy 

free range eggs. 

I don’t want to feed my children 
junk food so buying caged eggs 
to make healthy meals is my only 

choice.

An animal welfare campaigner 
who thinks cages for hen should 

be banned. 
 

I’m just trying to make things 
better for animals. There is no 

excuse for keeping hens in cages. 
People should be happy to pay 

more for free range eggs. 

The government should ban 
battery cages right away – if the 
farmers go out of business then 
that’s tough, the welfare of the 

hens is more important! 

A supermarket owner who buys 
eggs from the farmer. 

 
We’re just trying to give people 

what they want. We sell what 
people want to buy, and if we 

don’t help people afford cheap 
food then who will? 

We think people should be free 
to choose what they buy so we 

label everything clearly and leave 
it up to shoppers to decide. 

A farmer who owns a chicken farm 
where the hens live in cages. 

 
I’m just trying to make a living. I keep 

the hens in cages because I can’t 
afford to become a free range farm. 
The supermarkets hardly give me any 

money for my eggs and sometimes it’s 
difficult to pay the bills. Maybe if more 

people bought free range eggs, or I had 
some help from the government or the 

supermarkets, then it might be worth my 
while to get rid of the cages. 

Anyway, I make sure all the hens have 
enough food and water, and they don’t 

often so I don’t think the cages are so bad. 


